Performing the management of education institutions becomes a more and more complex activity. Among the most appreciated skills of the school principal there is their capacity to manage the communication relationships at the level of the institution they manage. The target group of this research consists of 30 students in the master's program Educational management in our university. The learners attending it are already teachers so that they can constitute a desirable experimental group providing both information on the manner in which acting school principals understand communication relationships and information on their expectations, as teachers, from their principals. 
Introduction
In the last decades there was a special concern to make the manner in which schools are managed more efficient and, in connection with this problem, to highlight the qualities the school principal should have. From this perspective Rhines Cheney G., Davis J., Garrett K., Holleran J. define the skills of the school manager as the set of skills, knowledge, and dispositions that a principal must have, in his or her context, in order to lead a school effectively to drive high levels of student achievement for all children. (2010, p. 16 ). Among such capacities, the skills to improve the school climate, organize teacher participation in a forum that would involve teachers in a dialogue about different aspects of school specific activities or about some administrative tasks (Williams, 2006, p. 100 ) have a special place. In essence it is about the principal's capacity to determine and maintain good communication relationships in the school educational environment. Romanian research confirms such approach, claiming that the successful principal is the principal with good communication, relationship building and negotiation skills (The Institute of Education Sciences, 2012, p.11). In Romania, the interest for this problem exceeded the stage of purely declarative opinions through the issuance of an order of the Minister of Education (no.5549 of October 6, 2011) proposing the establishment of a national body of experts in educational management. Consequently, from that moment, a series of training programs for the acting school principals or for the persons targeting such position were organized. The mentioned programs fall under the category named continuous training programs or programs specific to the II nd university cycle (according to Bologna), respectively -master programs. The issue of communication relationships management in an education school unit is a particular problem -little covered by specialty works.
Purpose of the Study
Starting from the empirical observation: communication relationships "happen" even when they are not (well) managed, we wonder: is there a specific management of communication relationships?
This question leads to another reflection: is it possible that someone be a good communicator (easily establish interactions to the others and have the capacity to maintain himself/herself in balanced relationships with his/her fellow human beings) without having, at the same time, the capacity to transfer such skills to the members of a group he/she manages? The clarification of such aspects may be useful in an education school unit management field where the school principal is considered responsible for the quality of the relationships that are established among team members and for the quality of the psychosocial climate existent in such organization. The purpose of the study we present below is to identify the manner in which certain teachers in several schools in the Argeș County, Romania, perceive their principals' capacity to ensure the management of communication relationships in the school units they run, analyzing their expectations in this respect.
Methodology
We define the communication relationships management concept as the ensemble of the activities related to the design/planning, organization, management, coordination, adjustment and control of the 
Design and argumentation of the applied methodology
From the abovementioned definition, certain behavioral descriptors which are relevant for the school principal's exercise of certain functions which can be associated to the management of communication relationships were derived, i.e.:
The school principal:
1. periodically designs/plans activities and meetings whose purpose is to strengthen the interactions and good communication relationships among the members of the teaching staff;
2. establishes himself/herself detailed plans for the organization and performance of certain activities whose purpose is to improve the communication relationships among the members of the school organization;
3. manages himself/herself certain activities whose purpose is to determine interactions between people and optimize interpersonal communication relationships;
4. coordinates the activity of several work groups, monitoring the quality of the communication relationships that are established between people at their level;
5. intervenes when the good communication relationships between people deteriorate providing solutions to defuse conflict conditions and reestablish balance.
We use these behavioral descriptors as a referential with the role of drawing attention on the possibilities to derive the communication relationships management functions from some of the most important general school management functions. The described behaviors highlight, on the other hand, the constant concern of the principal to establish and maintain good communication relationships among the members of the teaching staff. It also supposes that the principal does not wait for the communication relationships to deteriorate to intervene in order to correct them but acts preventatively.
The experimental group
The Group is formed of 30 students, trainees of the Educational management master course. All these subjects are already teachers in the education system and shall have big chances to exercise the school principal position after the completion of the master program. Master students were put in the situation of comparing the capacity of their actual heads (school principals) to ensure the specific management of communication relationships to their own expectations in this respect. We suppose that the simple reflection on such behavior types will determine the nowadays master students (who will be school principals at a certain moment) to better manage the communication relationships that are established in a school organization. 
Research questions
The research questions were formulated in agreement with the purpose of the study and with the needs to develop master students' skills in the communication relationships management field, i.e.:
1. Do teachers perceive the existence of certain defining behaviors for performing a management of communication relationships? (The point of this question is to find out the extent to which respondents are aware of the specific nature of the communication relationships management).
2. Which is the expectation level of teachers as a consequence of the principal's exercise of the various functions associated to the management of communication relationships?
In our opinion, when the behaviors of the school principal are according to the subordinates' expectations their satisfaction degree increases and -in connection to it -the master students' capacity to promote similar behaviors and attitudes also increases.
Used instruments
Two questionnaires were applied to the 30 master students: 
Research Results
The basic observable indicators for the appearance of the positive expected effects are: the coherence of intentions, the coherence of taken actions and the coherence of obtained results. Table 1 presents information on the number of respondents (30), the mean obtained by them regarding the assessments on a scale from 1 to 5 of the manner in which the teaching staff perceive the exercise by the principal of certain communication relationships management functions at the level of the school organization (9.90), the standard deviation of such mean and the standard error, but also information on the mean obtained by the same respondents, regarding the assessments on a scale from 1 to 5 of their expectations in relation to the exercise of the communication relationships management functions of the school principal (22.33), the standard deviation of such mean and the standard error (Labăr, 2008, p. 95-97) .
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